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Abstract
Teaching practicum, which provides great opportunity for pre-service English as a Foreign
Language (EFL) teachers to observe, experience and practice the knowledge they have gained
theoretically in practical basis, has had a critical role in preparing the pre-service teachers with
the skills they required for teaching at real classroom settings. As the research on teaching
practicum indicated that there is a significant gap between the theory and practice in EFL
education, this study was carried out to explore whether teaching practicum contributed to the
pre-service EFL teachers’ academic success and additionally, whether teaching practicum
contributed to their self-improvement as prospective teachers of English. The sample group of
the current study consisted of 25 EFL pre-service teachers studying their last year at ELT
department at Balikesir University in the 2016-2017 education year in Turkey. In this qualitative
study, the data were obtained from a background questionnaire, reflective writings of EFL pre-
service teachers and face to face interviews. The participants were interrogated to identify their

reflections on the contribution of teaching practicum to their academic success and self-
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improvement as prospective teachers. In this study, the findings were analyzed qualitatively and
discussed in the light of related literature.
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1. Introduction

Teaching practicum in the faculties of education has always had a crucial impact on the
pre-service teachers, particularly on English as a Foreign Language (EFL) pre-service teachers.
In the literature, a number of research and reports into pre-service teacher education signify that
the improvement of the quality of teacher education/training is a requirement as the connection
between theory and practice is commonly neglected. Correspondingly, it is vital to state that
teaching practicum serves as a bridge between theory and practice (Allen & Wright, 2014) while
pre-service EFL teachers (hereafter PSTs) engage in learning how to teach at a real class context
with the guidance of teacher educators, practice teachers and peers. In other words, teaching
practicum provides PSTs with an opportunity to apply knowledge and skills they have acquired
at the faculties of education in a practical setting (Daresh, 1990).

In the literature, among the most significant and general positive impacts of teaching
practicum can be enumerated such as it has an important role as it is one of the most important
aspects of a teacher education program for PSTs (Funk & Hoffman 1982; Richards, 2008); as it
gives some insights about the nature of learning and teaching in terms of having some natural
experience with real students, teachers and curriculum in its natural context (Freeman 1996;
Slick, 1998; Calderhead, 1998; Huling, 1997); as it provides some perceptions on the roles of
teachers (Smith & Snoek, 1996) and, as it helps student teachers decrease their anxiety (Murray-
Harvey, Slee, Lawson, Silins, Banfield, Russel, 2000; Tufek¢i Can, 2018). Since the main
purpose of this study was to explore whether teaching practicum contributed to the PSTs’
academic success and their self-improvement, it is important to define these two concepts and
their borderlines specifically.

Accordingly, academic success, as an ambiguous term, is ‘one of the most widely used
constructs in educational research and assessment within higher education’ and also ‘functions as

an amorphous construct that broadly incorporates a broad range of educational outcomes from
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degree attainment to moral development (York, Gibson & Rankin, 2015). Moreover, academic
success used in the sense of student success “... is [also] defined as academic achievement,
engagement in educationally purposeful activities, satisfaction, acquisition of desired knowledge,
skills and competencies, persistence, attainment of educational outcomes, and post-college
performance” (Kuh, Kinzie, Buckley, Bridges, Hayek et al. 2006, 5). Similarly, the other
definition of the term highlights its constituents such as “inclusive of academic achievement,
attainment of learning objectives, acquisition of desired skills and competencies, satisfaction,
persistence, and post-college performance” (York, Gibson, Rankin, 2015, 5).

The EFL PSTs are the ones whose aim is to learn a foreign or a second language to teach,
which means that ‘mastering a core set of basic skills, or competencies, that teachers make
regular use of in the classroom’ (Richards, 2014, 8) is of the utmost importance. In other words,
they should develop a whole set of teaching skills which deeply affect their academic success.
Among the factors that affect their academic success are intelligence (Harris, 1940), drive of
motivation (Pintrich & Schunk, 1996), intellectual ability, which is among the most documented
variable as predictor of cognitive performance (Sternberg & Kaufman, 1998), personality (Wolfe
& Johnson, 1995) and learning styles.

Academic success is also related to or identified with some other factors like course
completion with high grades, test scores and persistence levels (Fin & Rock, 1997; Lizzio,
Wilson, Simons, 2002); early job outcomes such as job offers and employment (Colarelli, Dean,
Kronstans, 1991; Ng, Eby, Dorensen, Feldman, 2005); a function of personal characteristics such
as mental ability, academic skills, motivation, and goals, and the characteristic of environment
(Muuss, 1996); student’s subjective judgement about his/her achievement (Fralick, 1993); high
academic achievement which is related with the total amount of time the students report studying
as the potential predictor of success (Plant, Ericsson, Hill, Asberg, 2005).

As for self-improvement, the age in which one is living is regarded as ‘not only the age of
self-improvement and therapy but also biological psychiatry’, and therefore the term self-
improvement is commonly used in the sense of having a faith that ‘one can change anything’
(Seligman, 2011). Correspondingly, the competencies of 21% century language teachers are
(re)defined in terms of the belief on changing or improving any problem they encounter with as
such “... [they] must be able to respond to every issue, dilemma and problem they face, thus

moving beyond their initial craft skills and knowledge and be able to evaluate possible roads of
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action that take into account the needs of their students, their institution and their community”
(Farrell, 2015, 83).

Equally, self-improvement is heavily dealt with “The way a person teaches, and his or her
view of what good teaching is, will, therefore, reflect his or her cultural background and personal
history, the context in which he or she is working and the kind of students in his or her class”
(Richards, 2014, 5). In other words, self-improvement, as an umbrella term includes both
‘professional identity’, namely a dynamic process used for personal interpretation of professional
conduct (Kelchterman, 1994) and a ‘teaching identity’, namely a process which has a vital
influence on teachers’ professional practice (Correa, Martinez-Arbelaiz, Gutierrez, 2014).

In the light of the aforementioned definitions on both concepts, we can suggest an overall
view on the concepts in an attempt to provide revised definitions that are appropriate for a
comprehensive review. Whereas ‘academic success’ in EFL judges a person’s course completion
with the high grades, drive of motivation, intelligence along with intellectual ability, engagement
in the activities/tasks/assignments with persistence levels, acquisition of the knowledge s/he is
responsible for, attainment of learning objectives, ‘self-improvement’ in EFL judges a person’s
own knowledge, status and character by the help of his/her own efforts, learning to deal with
difficult positions and people, acknowledging one’s own teaching and learning flaws, identifying
blind spots which one is unaware of, learning from peers, practice teachers, supervisors, and
students as well as many others, reading the latest publications and academic articles. Both of the
terms are commonly used in the sense of a quest to make oneself better in any and every facet of
life.

In sum, the myth on the 21% century skills pervades in all spheres of education including
PSTs’ training as “Modern graduate of the university is expected to be a highly competent
worker, willing and able for lifelong learning, creative self-development and self-improvement,
perception of himself as a citizen of the global community, critical analysis, understanding and
utilization of innovative technologies in the context of globalization in all spheres of activity”
(Bezukladnikov & Kruze, 2012, 104).

With these concerns in mind, this research attempts to explore whether teaching

practicum contributed to the PSTs’ academic success and self-improvement.
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2. Literature Review

In the literature, the studies on teaching practicum particularly on the pre-service EFL
teachers’ reflections, considerations, beliefs etc., have commonly been on the focus of many
researchers. Thus, building an identity as s teacher is considered as one of the pivotal issues for
PSTs. In the literature review, Friesen & Besley (2013) highlighted that teacher identity
development was an important step in the earlier teacher education process in terms of
developmental and social psychological perspective. Moreover, personal wellbeing (Sammons,
Kington, Gu, Stobart, Smees, 2007) was also considered among the factors that contribute to
teacher identity. In the literature, apart from teacher identity, the research on teaching practicum
which presented PSTs many aspects on learning and teaching, has become the focus of many
researchers.

Some researchers found that teaching practicum is helpful in providing opportunities for
PSTs to advance their professional practices in real classroom settings under the guidance of
practice teachers (Wallace, 1991). Likewise, some of the other researchers found that it is useful
for providing PSTs with the knowledge of classroom management and guided practice (Monroe,
Blackwell, Pepper, 2010) whereas some others found it valuable as it can develop new insights
and understandings for the improvement of teaching (Ghaye, 2011; Tiainen, Korkeamaki,
Dreher, 2016).

Another field of research on teaching practicum has emphasized the importance of socio-
cultural aspects of teaching practicum in teacher education programmes. For example, Farrell
(2006) examined how existing beliefs and theories of PSTs in Singapure compete with each
other in a case study. The study revealed the importance of social order, cultural transmission
and learner-centered growth with the use of metaphors.

Zhu (2017) investigated how the student teachers construct their professional identities
related to emotions and ethics experiences in teaching practicum with the use of qualitative
research. The research concluded that the experiences revealed by the participants on emotional
and ethical dimensions of practicum showed the complexity and uncertainty of professional
identities. The study of Gan (2013) explored the challenges of 16 PSTs experienced in teaching
practicum, the result of which indicated that PSTs experienced a reality shock because of the
difficulties in experimenting with pedagogical practices and of the inadequacy in English
language competence.
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The studies on inquiry-based practicum (Beck, 2001; Rivera, Gomez, 2017) attempted to
promote PSTs’ abilities to deal with problems by analyzing the doubtful situations and making
decisions on their own learning practices since the development of PSTs’ critical thinking skills
of their own performance marked that they were taking full care of their own responsibilities.

In another study, Parr, Faulkner and Rowe (2017) examined the concepts of dialogue and
reciprocity in the participants’ lived experience of teaching practicum. They suggested that both
of the concepts were valuable discourses for international teaching practicums. The study of
Hamiloglu (2013) explored whether PSTs professional identities were influenced more
effectively if they reflect during teaching practicum. The result indicated that teaching practicum
plays a vital role only if it includes critical reflection. Likewise, the study of Saricoban (2016)
explored the significance of micro teaching used during teaching practicum in order to find out
the progress in-between the feedback sessions provided by mentor teachers to be performed by
120 PSTs. The findings revealed that micro-teaching practice facilitates reducing the PSTs’
deficiency in teaching skills as well as helping them develop positive attitudes towards their
future profession.

Additionally, integrating peer observation, making the peer observation a kind of
reflective teaching among PSTs, and finally involving PSTs in the reflective conversations which
are the outcomes of their own experiences were commonly the results of teaching practicum
courses on the way becoming a language teacher. Similarly, Day (2013) attempted to explore
whether peer observation in practicum led to reflective teaching or not. The findings indicated
that the participants in an ELT practicum liked peer observation and their reactions to peer
observation were positive as it was helpful for them not only to engage in reflective thinking
about teaching and learning process but also to transform their teaching practices and beliefs.

In the literature review, although myriads of research have been conducted on the issue of
teaching practicum and PSTs’ experiences, there is little research on the contribution of teaching
practicum particularly on PSTs’ academic success and self-improvement. To address this gap in

the literature this study aims to explore the contribution of two aforementioned concepts.

3. Methodology

The research outlined in this article is a qualitative study and provides the reflections of

EFL PSTs on the contribution of teaching practicum on their academic success and self-
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improvement. This qualitative research is conducted as a case study to explore the PSTS’
reflections on their observed and experienced classroom practices with regard to EFL teaching at
real class contexts. The main purpose of using a case study methodology mainly lies in the fact
that it facilitates in-depth understanding of what is to be studied and engages with the complexity
of real-life events (Yin, 1994). Furthermore, it is of vital importance to state that PSTs’
reflections, which focus on in-depth insights, “cannot be adequately researched in any of the
other common research methods” (Lier, 2005, 195). Moreover, the articulation of PSTs’ beliefs
on the contribution of teaching practicum on their academic success and self-improvement are
also indicators of ‘a meaningful basis for discussion and reflection on planned aspects of
practice’ (Basturkmen, 2012, p. 291).

The methodology of this research included three main issues such as research design,
data collection and data analysis. Moreover, it is of vital importance to give some insights on the
application of teaching practicum in Turkey as there might be some differences from country to
country. In Turkey, teaching practicum, a 14-week study in the spring term during the 4™ year of
PSTs, was regarded as a compulsory course whose credit was the highest (2 credits theory + 6
credits practice) among many other subjects. As the selection of practice teachers, supervisors
and schools was under the responsibility of faculty administrators, the researcher of this research,
namely the supervisor in this case also had no right to decide primary or secondary school.
During the study, the PSTs visited and observed classes and also participated at the activities and
tasks.

3.1 Research Design

The data was collected with the use of qualitative methods. In this qualitative study, the
data were obtained from a background questionnaire, reflective writings of PSTs and face to face
interviews. As this research is a case study, a descriptive method was also used as the main
purpose of this research was to explore the reflections of the PSTs whether and/or to what extent
teaching practicum contributed to their academic success and self-improvement.

Since “well-crafted qualitative research questions can address sensitive topics and pursue
issues that are of importance to a field of study” (Agee, 2009), the research questions on the
contribution of teaching practicum were carefully chosen, as is the case in all qualitative
research. Based on the existing literature on teaching practicum, specifically, three research

questions guided the research:
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1. Does teaching practicum contribute to PSTs’ academic success? Are their reflections
positive or negative on teaching practicum in relation to academic success?

2. Does teaching practicum contribute to PSTs’ self-improvement? Are their reflections
positive or negative on teaching practicum in relation to self-improvement?

3. What are the reflections of the pre-service EFL teachers after having a 14 week of
teaching practicum? Were the theories what they have learned at the faculties similar to those
what they have practiced at real class settings?

3.2 Participants

The participants were 25 4™ year PSTs from the ELT department, and one female
supervisor from the same department who also acted as a researcher in this research in a state
university named Balikesir University during the 2016-2017 education year in Turkey.

3.3 Data Collection Instruments

The data was collected with the use of qualitative methods, including a background

questionnaire, reflective writings of EFL pre-service teachers and face to face interviews.

Reflective papers were used as the main data collection instrument in this research.

Table 1: Amount and type of qualitative data

Item Time (min) Participants Total

Background Information 45 25 25
Practicum sessions observed | 40 (4 times) 16 16
Face to face interview 10-20 (each week) 25 25
Reflective writings 45-75 7 Bi-weekly 7

3.4 Procedure

In order to carry out this research, the researcher initially presented a research proposal to
the officials of the Necatibey Faculty of Education, Balikesir University. The research proposal,
which clearly indicated the significance, purpose, methodology and data collection instruments,
covered all the processes of the research. After the proposal was accepted, the researcher
informed the participants about the procedure and stated that all their personal rights would be
protected. In this research, a three-stepped procedure was used: instruction, practice and data

collection, and data analysis.
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3.4.1 Instruction

In the instruction part, the researcher recited the whole procedure with its 3 steps. The
researcher also reported that each of the 25 participants were free to relinquish their participation
in the research whenever they demanded. However, the participants were agreeable and they also
sought to see the result of their endeavors as the research would ultimately give them an insight
and create an awareness on teaching practicum. All the participants consented to participate in
the research. Thus, the research began legally.
3.4.2 Practice and Data Collection

In the practice part, the researcher gave all the essential information about the research.
Then, a background guestionnaire was employed to the participants in order to comprehend their
educational background. The questionnaire indicated that nearly all of the participants (N=24)
were graduated from language classes at high schools or they had already had an education at
prep classes. Only one participant (N=1) was from another country apart from Turkey. Thus, the
average age of the participants was (N=26). As the teaching practicum included a 14-week
process, the participants were grouped in five-person groups, each of which had an interview in
each week at a definite time. However, the researcher made the participants feel free and visit her
by ignoring the office hours allowed for each group if they were to share any information on the
behalf of the research. Thus, in the practice part, the face to face interviews were either carried
out in individuals or in groups. These face to face interviews were registered immediately after
the participants left the office as the researcher was eager to show the participants that she was
actively involved in the process of listening and comprehending the issue rather than to appear to
them she was taking notes. As for another data collection instrument, the researcher used
reflective writings of the participants. Through reflective writings, the researcher had a ‘better
understanding of one’s teaching practices and routines (Richards & Farrell, 2005, 7). The
participants handed their reflective writings on the research in by-weekly intervals, which
accounts for a seven-week data. All these endeavors on reflective writings can also be regarded
as ‘reflective practices’ as Farrell explicitly defines what makes reflective practice as an
important issue in terms of data collection. According to him, reflective practice is ‘a cognitive
process accompanied by a set of attitudes in which teachers [in this case PSTs] systematically
collect data about their practice, and, while engaging in dialogue with others, use the data to

make informed decisions about their practice both inside and outside the classroom’ (2015 b,
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123). At the end, the researcher collected all the data instruments such as background
questionnaire, reflective writings and face to face interviews in order to analyze and reach a
conclusion.
3.4.3 Data Analysis

The data collected from background questionnaire, reflective writings and face to face
interviews were analyzed individually and the statements on the academic success and self-
improvement were coded by the use of descriptive and content analysis. In the data analysis
process, similar statements were coded under certain themes such as positive/negative reflections
of PSTs on the contribution of the teaching practicum on their academic success and their self-
improvement. In the event of comparison of the statements and numbers in concept maps and the
results found after the codification of the themes, it was found that the data gathered from
different sources seemed similar. Then, the percentages of these codifications were stated and the
correlated tables were drawn. At the end, the data were specified with the numbers and

frequencies on the tables given in the following part.

The Reflections on Teaching Practicum
(Data from Reflective Writings)
N=25

Academic Success Self-improvement
N=16 N=24

Figure 1: Sample Concept map

4. Findings

The findings revealed that teaching practicum contributed to PSTs self-improvement
rather than academic success. The findings gathered from qualitative study were presented under
mainly two headings: the first two items were about the contribution of academic success and the

second two items were about the contribution of self-improvement.
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The first research question asked was whether teaching practicum contributed to PSTs’
academic success or not. If so, to what extent it contributed, and whether PSTs’ reflections were
positive or negative on teaching practicum in relation to academic success.

Among 25 participants, 16 of them stated that teaching practicum contributed to their
academic success whereas 8 of them revealed that teaching practicum did not contribute at all.

Additionally, one participant was neutral about its contribution on academic success.

Table 2: The positive reflections on the contribution of teaching practicum on academic success

Teaching Practicum contributed to... f %

1. my course completion with high grades 16 21.33
2. my job satisfaction 14 18.67
3. my professional development as a teacher 11 14.67
4. my persistence levels in terms of regular attendance 8 10.67
5. my acquisition of practical knowledge 8 10.67
6. my drive of motivation 7 9.33
7. my intelligence along with my intellectual ability 5 6.67
8. my engagement in activities/tasks/assignments 4 5.33
9. my engagement in applying learning objectives 2 2.66
Total 75 100

Among the positive reflections, one of the participants stated that “In teaching practicum,
I have learnt how to use materials such as course book, teacher’s book and supplementary
materials. Additionally, | have acquired some practical knowledge on teaching. | have also had a
chance to observe real student-teacher interaction. | have comprehended that each student has a
different need and interest according to his/her age and gender. And once more, | have many
times attempted to understand the terms such as ‘scaffolding’, ‘zone of proximal development’
(ZPD) and ‘accommodation’ etc. in our theoretical classes at the faculty of education, but it
turned out to be useless many times. In one of those practical courses, | have just grasped the
meaning of these terms and concepts as the real incident related with the term occurred instantly
in the class. Then the bell rang!” (Registered Interview, PST 11).

Another extraction from reflective writings of one of the participants revealed that “I
have had teaching practicum course. We have had an irreplaceable experience in teaching.

However, what attracted me most was the score of my course which | passed with AA degree. |
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do not know whether |1 am as good as the score offered. But | know that all my friends get the
same scores which increased our academic success.” (Reflective Writings, PST 6).

One of the participants also reported that teaching practicum was like a mirror to the
future as s/he would have some idea about her/his teaching methods. “Teaching practicum

helped me see my future occupation which I would do in the near future.” (Reflective Writings,
PST 17).

Table 3: The negative reflections on the contribution of teaching practicum on academic success

Teaching Practicum did not contribute to my academic success as f %

1. it did not reach its purpose as it is written in the official documents 8 26.67
2. it allowed the worse or the worst PSTs to get the highest scores 7 23.33
3. it did not work for the KPSS (a compulsory exam for becoming a teacher) 5 16.67
4. | did not get academic feedback from practice teacher 5 16.67
5. 1 did not realize my improvement in terms of academic success 3 10.00
6. it did not meet my expectations academically 2 6.66
Total 30 100

Among the negative reflections, one of the participants reported that “In some way or
another, teaching practicum might have contributed to my academic success. However, it was
not as much as I expected. Even though | have learned many tips about a wide variety of issues, |
have learned nothing about the KPSS exam practically. | must also deny that what is expected
from teaching practice is to make the PSTs have some experience on teaching. Unfortunately, it
is not that useful as we did not get proper feedback from the practice teachers” (Reflective
writings, PST 1).

Another negative reflection was on the effective experience “I really do not think that it
contributed to my academic success. | have worked for two years at a private language academy.
The experience which | have gained at that institution is much more effective than that in
teaching practicum. The teacher was reluctant as well as the students. The motivation of them
was low. In such a case, how would you think that teaching practicum contributed to my
academic success?” (Registered Interviews, PST 2).

One of the participants stated his/her desperate position at a real class setting and his/her
intimate insights on the contribution of teaching practicum to his/her academic success: “I think

it did not reach its purpose. Our practice teacher was not good enough to guide us. S/he, let alone
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guiding us, continually left us in the classroom with the students. Most of the time, | was alone in
the class and the students were very noisy and | am unable to manage the class. S/he gave no
information, no feedback, and nothing at all!” (Registered Interviews, PST 8).

The second research question attempted to explore whether teaching practicum
contributed to PSTs’ self-improvement or not. If so, to what extent it contributed, and whether
PSTs’ reflections were positive or negative on teaching practicum in relation to self-
improvement.

Among the 25 participants, 24 of them stated that teaching practicum contributed to their
self-improvement whereas only one of them revealed that teaching practicum did not contribute

to his/her self-improvement at all.

Table 4: Positive reflections on the contribution of teaching practicum on self-improvement

Teaching Practicum contributed to ... f %
1. my incentive to teach anything on teaching and life 22 21.15
2. my dealing with any problem in teaching 19 18.28
3. my engagement in evaluating/developing possible roads of action 16 15.38
4. my understanding of the needs of the students 14 13.46
5. my acknowledgement of my own teaching flaws 10 9.62
6. my understanding of showing kindness to people from different segments 8 7.69
7. my learning from students who inspire me 7 6.73
8. my dealing with difficult students 5 4.81
9. my getting into action instantly 3 2.88
Total 104 100

As for self-improvement, among the positive reflections, one of the participants reported
that “I have learned a lot of things from teaching to speaking with the students. | have also
learned using technology in a class setting. Apparently, I will use interactive boards in my
classes when | become a teacher. Because | have observed that the students wanted to participate
in the activities when these activities are integrated with the technology in some way or another.
Once more, addressing the students with their names is also important. | believe that teaching
practicum contributed to my self-improvement as | have learned many things which are not only
about education but also life itself” (Reflective Writings, PST 23).
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One of the other participants indicated that “Before becoming a teacher, it helped me
experience what it will be like. | have got a taste of being a teacher. For instance, | have learned
to tolerate students and | realized that each student is unique who come from different segments
of the society. Such a societal challenge has created mutual understanding between me and the
students and | also realized that | have had to create a bridge in order to fill the gap between the
students” (Registered Interviews, PST 6).

Another participant revealed that “I have learned how to deal with problems in a real
setting; how to behave the students, and what to do when something goes wrong. | have
experienced a wide variety of emotions there such as happiness, sadness, shyness, arrogance, etc.
Additionally, | realized that I am actually very happy with the children. It was the first time |
have ever had such a feeling” (Registered Interviews, PST 16).

Another extraction on self-improvement was “People learn new things when they met
every new people. So, the students also taught me lots of things. | noticed that everyone has a
different world and I want to get to know everyone’s world as a teacher. I really want to be
inspired by their colorful world. Moreover, | see that | should have been more understanding and
smiling to the students” (Reflective Writings, PST 13).

Among the negative reflections, only one participant reported that it did not contribute to
his/her self-improvement at all. “I think it is not a useful course in practice even though it is
planned very good in theory. It is more like an acting-out. Namely, it seems as if it were a
simulation rather than a realistic practice. No body including students, practice teachers,
supervisors, administrators gives respect and importance to this course. Moreover, | myself is a
very social, positive and outgoing person. And | like teaching and children. | feel 1 am qualified
enough for teaching. | have never had the feeling of its contribution to my personal
improvement” (Reflective Writing, PST 22).

In sum, the findings of this study revealed that teaching practicum contributed to EFL
PSTs’ self-improvement rather than their academic success. Whereas most of the PSTs reported
their positive reflections on the contribution of teaching practicum on self-improvement (N=24),
a rather small number of PSTs (N=16) reported their positive reflections on the contribution of
teaching practicum on academic success.

The first research question on this study was whether teaching practicum contributed to

PSTs’ academic success or not and whether their reflections were positive or negative on
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teaching practicum in relation to academic success. In the study, it was found that teaching
practicum contributed to PSTs academic success on their completion of course with high grades,
feeling job satisfaction, professional development as a teacher, persistence level in terms of
regular attendance, acquisition of practical knowledge, drive of motivation, and intelligence
along with intellectual ability. Furthermore, the study also revealed that the positive reflections
of PSTs on the contribution of teaching practicum on academic success outweigh the negative
ones. However, it must be indicated that nearly one thirds (1/3) of the PSTs were not on the
opinion that teaching practicum was helpful for their academic success. Thus, they reported that
teaching practicum did not reach its purpose as it is written in the official documents. They also
undoubtedly revealed that teaching practicum allowed the worse or the worst PSTs to get the
highest scores. They indicated that teaching practicum was not helpful for KPSS, an exam for the
Public Personnel Selection Exam through which the PSTs could get appointed to a teaching
position after graduation. At last, they informed that they did not get academic feedback from the
practice teachers.

The second research question on this study was whether teaching practicum contributed
to PSTs’ self-improvement or not and whether their reflections were positive or negative on
teaching practicum in relation to self-improvement. In the study, it was found that teaching
practicum contributed to most of the PSTs’ self-improvement in terms of their incentive to teach
anything on life, their dealing with any problem in teaching, their engagement in evaluating and
developing possible roads of action, their understanding for the needs of the students, their
acknowledgment of their own teaching flaws. Moreover, the PSTs also revealed that teaching
practicum was helpful for their understanding of showing kindness to people from different
segments of the society, for learning from the inspirational students, and dealing with difficult
students. Conversely, only one participant stated that teaching practicum did not contributed to
his/her self-improvement as s/he revealed that s/he had already had self-confidence and s/he
thought that teaching practicum did not work at all as s/he felt that it was illusionary rather than a
fact.

The third research question on this study was what the reflections of the pre-service EFL
teachers were after having a 14 week of teaching practicum and whether the theories what they
have learned at the faculties similar to those what they have practiced at real class settings.

Among 25 participants, 19 of them revealed that theoretical and practical knowledge do not
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complete each other. In other words, they clearly indicated that the knowledge they gained at the

faculties were not similar to those that they practiced at real class settings.

5. Discussion and Conclusions

As can be seen in the current literature, the teaching practicum contributed to a number of
issues. However, the recent literature provides no information particularly on the contribution of
teaching practicum on the academic success and the self-improvement of PSTs. Thus, in the
literature review, the research on these two issues remain rather elusive and it requires further
studies whether teaching practicum contributes to both academic success, which is related with
the teaching profession and self-improvement, which is related with the human psyche. Both of
the two concepts are carefully chosen in this study to investigate because each of them completes
to one another in order to be endowed with the skills and competencies of the 21* century on the
behalf of PSTs.

In this study, as the reflective writings and face to face interviews clearly showed, the
accounts from the PSTs seemed to confirm some of the results presented in the research. For
instance, this study was similar to that of Daresh (1990) as both of the studies revealed that
teaching practicum facilitates PSTs’ teaching by presenting an opportunity to apply the
knowledge and skills they have acquired at the faculties of education. However, in this study,
among 25 PSTs 19 of them revealed that the theory and the practice were not interrelated with
each other. Furthermore, in the literature review, whereas personality (Wolfe & Johnson, 1995)
was among the factors that affect academic success, in this study no indication was found on the
impact of personality on academic success. Furthermore, the result of this study was also
comparable with that of Sarigoban (2016), both of which concluded the importance of feedback
sessions in order to explore and see how much the PSTs progress in the process of teaching.

As for self-improvement, the findings of this study seemed to be common with some of
the others. For instance, after being immersed in teaching practicum, the findings of this study
clearly indicated that the PSTs could teach and learn many things related with teaching and life
itself from others. The result of this part of the study was similar to that of Morales Cortés since
the result on the role of pedagogical practicum also concluded that the PSTs “could learn about
different features behind teaching that they did not know” (2016, 55). The findings on self-

improvement were also similar to those of Beck (2001) and, Rivera and Gomez (2017) as in
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those studies PSTs deal with the problems, solve them and take the advantages of these problems
for their own learning practices. Likewise, in our study, the PSTs deal with any problem in
teaching, evaluate and develop possible roads of action, understand the needs of the students,
acknowledge their own teaching flaws. Furthermore, this study revealed some different results
from those found in the literature. For instance, the study of Zhu (2017) showed the complexity
and uncertainty of professional identities in terms of emotional and ethical dimensions.
Conversely, this study revealed that rather than complexity and uncertainty a sense of mutual
understanding and concession occurred.

In conclusion, the concepts such as academic success and self-improvement can be
regarded as the complementary components of being a teacher. Whereas academic success is
important for professional development, self-improvement is for personality improvement. In
teaching practicum, the PSTs reflections were highly distinguishable as they indicated their own
positive and negative reflections on the contribution of teaching practicum on both academic
success and self-improvement. In this research, it was found that teaching practicum contributed
less to academic success than to self-improvement according to PRSs’ reflections. What is
interesting in this study was that most of the PSTs thought that the theoretical knowledge and the

practical ones do not overlap to one another.
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